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Curriculum Intat Statements and LoAagerm PlanningLTP)Grids

Our federation curriculum statement is below. This is in line with the LSP Trust Curriculum Policy, as well as our own
Vision and Values documentation. Qhree-year Strategic Plan and yearly RAPP also clearly detail the work that we ha
and are doing on the curriculum.

LSP Curriculum Policy
FINAL. pdf

Federation Curriculum Statement

Intent

The curriculum at the Federation of Bishop Sutton and Stanton Drew is @esigrprovide a broad and balanced
education that meets the needs of all children. It provides rewarding learning experiences for all children to develc
as independent, confident and successful learners, with high aspirations, who know how to makewaeposit
contribution to their school, their community and the wider society. The curriculum ensures that academic succes:
creativity and problem solving, reliability, responsibility and resilience, as well as physical developmebtingl|

and mental healthare key elements that support the development of the whole child and promote a positive attituds
to learning.

Our curriculum exposes our children to memorable and enriching experiences, immersing them in progressive knowl
and skills and enabling theto be culturally knowledgeable about our local area, our country and our world. Our aim is
nurture children to be kind and supportive; showing empathy and compassion whilst valuing diversity. We want all
children to have high aspirations for the futuand know that these can be reached through hard work and
determination.We have ambitious expectations fall our children to be the best they can be, making a positive
contribution to the world, lavinggoodsocialskillsand beingableto work both independentlyand collaboratively This

will equip them with the personal characteristics and qualities required to succeed in life and allow them to express
themselves as an individual.

Implementation

Children are expected to work hard and demonstratsitive learning behaviours to both maximise their individual
learning potential as well as contribute to the school and wider commuwWy are committed to working in partnership
with parents because we know that when home and school work closely tegetie achieve the best outcomes for our
LJdzLJA £ & @ h dzNJ OdzNNA Odzf dzy NBEO23ay A aSa ubEk inshahidr Mairioygds life2 T
style choices.

Skills and knowledge are taught discreetly in subject areas so that ddirechgain a broad understanding of each subject
and know exactly which subject they are studying. However, the curriculum is designed to embed transferable skills
throughout- without diminishing essential skillsased learning. We also recognise the impgoce of feedback, both

adult and peer, as an integral part of the teaching and learning cycle and aim to maximise the effectiveness of its use
practice. We are also mindful of the research surrounding effective feedback and research from cogasitise sci
NBIFNRAY3I GKS FNIIAEAGE 2F ySg fSENYAYIT 2dzNJ LI F yY Ay

wSIFRAY3 | ONRaa Fff OdzNNAOdzZ dzy | NBFa A& F LINA2NRG& 0z
want pupils to develop a love oéading during their time at school and be exposed to a range of classic and
contemporary literature. To raise aspirations and equip children with a real belief that they can achieve anything if the
are prepared to work hard, we prioritise experientigining within our curriculum. Visitors are regularly invited into
school, educational and residential visits are carefully chosen to deepen understanding and we make the most of our
learning environment to enhance hands learning experience$Ve collabaate with a wide rangeof other schools,

within andbeyondthe MAT ,to sharebestpracticeanddevelopexpertise.CPD for all staff is a priority to ensure they

have the necessary skills and knowledge to deliver the highest standards across the entitéurnrmhroughhigh

quality trainingand support,teachersare supportedto presentsubjectmatter clearlyusingassessmento makesurethat
childrenflourish.
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Children from across the school have access to a wide range ofoextreular activities ifboth sport, music and the
creative and performing arts. Music, art and sports specialists work alongside teaching staff to enhance curriculum
delivery.A primary focus of our curriculum is to raise aspirations, engender a sense of personal pride inraehieve
and provide a purpose and relevance for learnifige school takes pride in providing a highly inclusive environment,
where learners demonstrate high levels of enjoyment in their education and make very good progress by developi
their knowledge andkills in each subject.

Subject leaders play an important part in the success of the curriculum by leading a regular programme of monitol
evaluation and review and the celebration of good practice contributes to the ongoing commitment to evolve and
improve further. All subject leaders are given training and the opportunity to keep developing their own subject
knowledge, skills and understanding, so they can support curriculum development and their colleagues throughou
the school.

Impact

Thecurriculum provides children with memorable experiences, in addition to diverse and rich opportunities from
which children can learn and develop a range of transferable sKiliéldren at all levels are helped to achieve their
potential. Those who are m&t able are challenged and supported through being offered tasks which provide
opportunities for greater depth and those who struggle are encouraged and given targeted support to embed skKills
to develop at their own pace or simply to learn in a style thast suits their individual needs. Our children
demonstrate competence, indemdence, resilience and a realitst for learning. They are able to form meaningful
relationships based upon mutual respect and trust, recognising and celebrating differerialpavithin the school
community but in the wider world.

Teaching across the school provides a strong foundation and opportunities for children to collaborate and develor
social skills both indoors and out. This curriculum design ensures that the néausividual and small groups of
children can be met within the environment of high quality first wave teaching, supported by targeted, proven
interventions where appropriate. In this way it can be seen to impact in an incredibly positive way on dlifilren
outcomes. Enjoyment of the curriculum promotes achievement, confidence and good behaviour. Children feel saf
try new things. High quality visits and visitors to the school enhance the curriculum and provide opportunities for
linking skills and knowHge to real life.

Children have opportunities to share their learning with each other, their parents and carers and other learners
through schoobased and external exhibitions, performances, competitions and events involving other schools.
Developingclii RNBSy Qa AYRSLISYRSYyOS FyR Y2UGA@IGA2y +a fSIFNYyS
at the heart of all our teaching and learning.

Our children have access to a wide and varied curriculum allowing each of them to excel as individusslze

best they can be. Our children have high aspirations for the future, and they know that these can be realised with
hard work and determinationPupilsare well preparedfor their next stageof educationand motivatedto facethe
challengeghat layahead.They grow up being able to make a positive contribution to the world in which they live.
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ENGLISHNTENT

English
Mindsets
Enquiry

Questioning
Thinking critically

English Roficiency:

English has a preminent place in education and
in society. A higlguality education in English will
teach pupils to speak and write fluently so that
they can communicate their ideas and emotions
to others, and through their reading and
listening, others can communicate with them.
Through reading in particular, pupils have a
chance to develop culturally, emotionally,
intellectually, socially and spiritually. Literature,

especially, plays a key role in such development.

Reading also enables pupils both to acquire
knowledge and to build on what they already
know. All the skills of language are essential to

participating fully as a member of society; pupils
who do not learn to speak, read and write
fluently and confidently are effectively
disenfranchised.

Read widely and often, easily, fluently
and with good understanding

Acquire a wide vocabulary, and
understanding of grammar

Appreciate our rich and varied literary
heritage

Write clearly, accurately and
coherently, adapting to fit a range of
contexts, purposes and audiences

Competent in the arts of speaking and
listening.

5| Page

Subject Expertise:

Spoken language
Reading
Writing

Spelling, grammatr,

punctuation,
vocabulary

Systems
Medium term plans
Role of TAs
Support and challenge
Retrieval of prior learning
Assessment and tracking




Federation of Bishop Sutton and Stanton Drew Primary Sche@eokled English Curriculurtbased on the Literary Curriculum)

b. L¥F¥ I &Sk NJ INBdzZLJ R2 S &y Qdfictiok as@ Starting ppihtlSidkd vifillinézd tbJRe3nadeind askoditinoutHedwhybi2 English curriculum.
Y1
Autumn (T1 & T2) Autumn Writing Spring (T3 & T4) Spring Writing Summer (T5 & T6) Summer Writing
Outcomes Outcomes Outcomes
Whole School Text: Th( -Letter writing -Great Fire of London | -Warning poster and | Whole School Text: -Poetry
Day the Crayons Quit diary entry Have Yot? Enid Blyton

Drew Daywalt
-Cave Baby
-Naughty Bus

-Narrative retelling
and
-Non-chronological
report

-Beegu

-Own version narrative

-Astro Girl
A G y f SeQa

-Factfile/instructions
-Retelling and own
narrative

-Yeti and the Bird
-Sidney, Stella and the
Moon

-Lost and found

-Factfile
-Character description

-Own version narrative

-Billy and the Beast
-Sendfor the
Superhero

-The Odd Egg

-Email and recipe
-Diary and superhero
narrative

-NonHiction report and
letter

-I want my hat back
-Dinosaurs and all that
Rubbish

-The Magic Bed

-Story sequel and letter
-Pamphlet and setting
description
-Descriptions and own
fantasy story

Y2

Autumn (T1 & T2) AutumnWriting Spring (T3 & T4) Spring Writing Summer (T5 & T6) Summer Writing
Outcomes Outcomes Outcomes

Whole School Text: Th{ -Letter writing -Rapunzel -Own Version Whole School Text: -Poetry

Day the Crayons Quit -Starbird -Retell and setting Have Yot? Enid Blyton

Drew Daywalt description -Rosie Revere -Persuasive letter and

-The Journey Home -Persuasive letter and | -Wolves -Leaflet and character | Engineer/lggy Peck detailed labels

-The Bear and the postcard description -House Held up by -Estate agent

Piano -Narrative and short Leaves description and setting
new report

-The Bear under the | -Information text and | -The Minpirs -Adventure narrative | -Leaf -Instructions

Stairs letter and postcard -After the Fall -Retell/Sequel

-Ocean meets Sky -Fantasy story and diar| -The Dragon Machine | -Dragon guide and -The Owl and the -Poem and letter

-The Polar -First person narrative letter Pussycat

QELINBAAK QC ¢

and poem
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Y3

Autumn (T1 & T2) Autumn Writing Spring (T3 & T4) SpringWriting Summer (T5 & T6) Summer Writing
Outcomes Outcomes Outcomes
Whole School Text: Thi -Letter writing -Black Dog -Own suspense Whole School Text: -Poetry

Day the Crayons Quit
Drew Daywalt
-The BFG

-The First Drawing

- Recount and
instructions
-Historical narrative
and character
description

-Cinderella of the Nile

-The Tear Thief

narrative and postcard
-Own traditional tale
and news report
-Letter and poem

Have Yot? Enid Blyton
-The mysteries of Harri
Burdick

-Flotsam

-Mystery narrative and
diaryentry
-Sequel and a letter

-The Pied Piper of
Hamlin (poetry)
-Cloud Tea Monkeys

-The Tin Forest

-Own myth/legend and
formal letter
-Nonchronological
report and description
-Persuasive informatior

-How to live Forever
-Jim, a @utionary Tale

-Sparky

-Prequel and setting
description
-Narrative poem and
letter of apology
-Non-chronological

-The Legend of Sally
Jones

-Leon and the Place
Between

-The Day | swapped m)

-Furtheradventure and
a newspaper article
-Fantasy narrative and
persuasive poster
-Own narrative and

leaflet and diary entry report and setting Dad for 2 Goldfish missing scene
description
Y4
Autumn (T1 & T2) Autumn Writing Spring (T3 & T4) Spring Writing Summer (T5 & T6) Summer Writing
Outcomes Outcomes Outcomes
Whole School Texthe | -Letter writing 2 Ay USNDa [/ |-Fantsy sequel and Whole School Text: -Poetry

Day the Crayons Quit
Drew Daywalt

-The Selfish Giant

setting description
-Kindness narrative an(

Have Yot? Enid Blyton

-Escape from Pompei | -Newspaper report and recount -Pride -Biography and leaflet
setting description -The Lion and the -Historical narrative -Gulliver -Narrative and
-Until | met Dudley -Explanation text and | Unicorn and nonchron report persuasive leaflet
explanatory paragraph
-Varmints -Explanation and poetry -Odd and the Frost -Alternative retell and | -Cinnamon -Mythical Tale and
-TarBeach -Book review and play | Giants descriptons poetry
script -The Matchbox Diary | -Non-chron report and | -The Lion, the Witch | -Narrative and eye
-FaRther -Sequel story and a - Weslandia (British mini-autobiography and the Wardrobe witness report

recount

Values; Individual
Liberty) or The Story of

Tutankhamun

-Biography and diary
entry

-Jabberwocky

-Nonsense poem and
explanatory description
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Y5

Autumn (T1 &T2) Autumn Writing Spring (T3 & T4) Spring Writing Summer (T5 & T6) Summer Writing
Outcomes Outcomes Outcomes
Whole School Text: Thi -Letter writing -Robot Girl -Science fiction Whole School Text: -Poetry

Day the Crayons Quit
Drew Daywalt

-The Lost Happy

narrative and
comparisons

Have Yot? EnidBlyton
-Freedom Bird

-Biography and poem

-The Lost Thing -Fantasy narrative and| Endings -Prequel and extended| -Autobiography of a -Historical narrative
diary entry text response Teddy Bear and missing scenes
-Kaspar Prince of Cats| -Newspaper article and -The Sleeper -Fairytale reworking
character description and diary
-Curiosity -Explanation and news| -Beowulf -Own legend and letter| -High Rise Mystery -Extendedharrative
report of advise and formal letter
-The man who walked | -Biography and -Origami Yoda -Discussion text and | -Kong -Newspaper report and
between the Towers | persuasive speech persuasion recount letters
-Firebird -Fairytale narrative and

-Rain Player & History
in Infographics: The

-Missing scene, diary
and newspaper

-Hidden Figures

-Memoir and letters

character description

Maya

Y6

Autumn (T1 & T2) Autumn Writing Spring (T3 & T4) Spring Writing Summer (T5 & T6) Summer Writing
Outcomes Outcomes Outcomes

Whole School Text: Thi -Letter writing -The hidden Forest -Balanced discussion | Whole School Text: -Poetry

Day the Crayons Quit
Drew Daywalt
-The Arrival

-The Promise

-Narrative and short
play-script
-Sequel to story

-SuffragetteThe Battle
for Equality (Britch
Valuesg Democracy)
-Night Mail

and ron-chron report
-Persuasive campaign
and formal letter

-Poems and summariey

Have Yot? Enid Blyton
-Can we Save the Tige

-The Boy in the Tower

-Discussion text and
poem

-Narrative and non
chron report

-The Unforgotten Coat

-The Three Little Pigs
Project

-The Invention of Hugo
Cabret

-Issues and dilemmas
narrative and non
chron report
-Discussion text and
news report
-Biography and diary

entry

-The Templeton Twins

-Grimm Tales fo¥oung
& Old
-The Princess Blankets

-Adwenture narrative
and opposing diary
entries

-Traditional tale,
retelling

-Fairy tale and

persuasive adverts

-The Last Wild

-Some Places More the
Others

-Romeo and Juliet or A
Beautiful Lie (transition

unit)

-Dystopian narrative
and formal letters
-Poemand information
leaflet

-Playscript and diary
entries
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MATHSNTENT

Mathematical
Growth Mindset
All adults and pupils
Confidence
Purpose
Enjoyment

Arithmetic Proficiency
Fluency
Variation

Mathematical thinking

Representations and
Structures

Coherence
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We believe that all children, pupils and you
people can be successful mathematicians. We
will support them to achieve this by providing
an ambitious and carefully constructed
mastery curriculum in mathmatics for all
pupils. Through the explicit teaching pupils
gain a deep understanding of key concepts and
build upon these in order to make sustained
progress. We provide opportunities to
understand as well as experience the creativity
and connectivity of maths to other areas of
life. We want our pupils to become high
guality mathematicians who are fluent in the
fundamentals of maths, who can reason
mathematically and solve problems both in
maths and across the curriculum. Pupil will
leave our schools ready for the next stage in
their life and for the challenges ahead

Subject Expertise of all Std

Representations and
Structures

Small steps in learning
High quality CPD
Misconceptions

Thinking/reasoning
Age related expectations
Collaborative Working

Systems
Teach up, keep up
Mathematics daily
timetable
Flexible lesson structure
Medium term plans
Role of support staff
Assessment and Tracking




Mathematics LTP: Autumn (T1 & Rjaight Year Groug8ishop Sutton)

Week Week Week Week Week Week Week Week Week Week Week Week
1 2 3 4 5 6 7 8 9 10 11 12
Year 1 Number: Place Value Number: Addition and Subtraction Geometry:| Number: Place Value
(Within 10) (Within 10) Shape (Within 20)
Year 2 Number: Place Value Number: Addition and Subtraction Measurement: Number: | Consolidation
(Within 20) Money Aelliol
and Division
Year 3 Number: Place Value Number: Addition and Subtraction Number: Multiplication and Division
Year 4 Number: Place Value Number: Addition and Measurement: Number:Multiplication and Division
Subtraction Length and
Perimeter
Year 5 Number: Place Value Number: Addition Statistics Number: Multiplication and Measurement:
and Subtraction Division Perimeter and Area
Year 6 Number: Place Number: Addition, Subtraction, Multiplication and Number: Fractions Geometry:
Value Division Pc[’)?r'gg{i‘o"’r‘]”d
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Mathematics LTP: Spring (T3 & B#hight Year Groug8ishop Sutton)

Week Week Week Week Week Week Week Week Week Week Week Week
1 2 3 4 5 6 7 8 9 10 11 12
Year 1 | Consolidation Number: Additiorand Number: Place Value Measurement: Measurement: | Consolidation
Subtraction (Within 50) Length and Height| Weight and Volume
(Within 20)
Year 2 Number: Multiplication and Division Statistics Geometry: Number: Fractions
Properties of Shape
Year 3 Number:Multiplication and | Measurement: Statistics Measurement: Number: Fractions| Consolidation
Division DAY Length and Perimeter
Year 4 Number: Multiplication and | Measurement: Number: Fractions Number: Decimals Consolidation
Division A
Year 5 Number:Multiplication and Number: Fractions Number: Consolidation
Division Decimals and
Percentages
Year 6 | Number: Decimals | Number: Percentage§ Number: Algebra | Measurement:|  Measurement: Number: Ratio Statistics
Converting | perimeter, Area
Units
and Volume
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Mathematics LTP: Summer (T5 & $@&pight Year Groug8ishop Sutton)

Week Week Week Week Week Week Week Week Week Week Week Week
1 2 3 4 5 6 7 8 9 10 11 12
Year 1 | Consolidation|  Number: Multiplication and | Number: Fractions| Geometry:|  Number: Place | Measurement: Measurement:
Division P‘;ﬂgon Value ety Time
Direction (Within 100)
Year 2 Measurement: Geometry: Consolidation and Measurement: Measurement: Consolidation
Length and Height Position and Problem Solving Time Mass, Capacity and Temperatur
Direction
Year 3 Number: Fractions Measurement: Time Geometry: Measurement: Consolidation
Properties of Shape Mass and Capacity
Year 4 Number: Decimals Measurement: Measurement: Statistics Geometry: Geometry: Consolidation
Money Time Properties of Shapq Positionand Direction
Year 5 | Consolidation Number: Decimals Geometry: Geometry: Measurement: Measurement:
Properties of Shape Position and Converting Units Volume
Direction

Year 6

Geometry:

Properties of Shape

Consolidation or SATs
Preparation

Consolidation, Investigations and Preparation for KS3
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Mathematics LTP: Autumn (T1 & Txed Year Group&Stanton Drew)

Week Week Week Week Week Week Week Week Week Week Week Week

1 2 3 4 5 6 7 8 9 10 11 12

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6
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Mathematics LTP: Spring (T3 & W¥ed Year Group&Stanton Drew)

Week Week Week Week Week Week Week Week Week Week Week Week
1 2 3 4 5 6 7 8 9 10 11 12
Year 1 Number: Measurement Geometry: Number: Consolidation
and Y1:PVto 100 | Lengthand
Year 2 Y1: Division and Y2: Statistics Height Y1: Shape an@onsolidation Y1: Fraction and Consolidatio
Consolidation Y2: Properties of Shape Y2: Fractions
Y2: Division
Year 3 Number: Measurement: Number: Consolidation
and Y3: Measurement: Mass and
Year 4 | Multiplication and Length, Perimeter Fractions Capacity
Division and Area Y4: Number: Decimals
Year 5 Measurement:
and Y5: Number: Number: Number: Converting | n1aasurement: Statistics
. Units
Year 6 Fractions
Decimals and Percentages Y5: Decimals Perimeter, Area
Y6: Number: Y6: Algebra and Volume
Ratio
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Mathematics LTP

: Summer (T5 & WBYed Year GroupiStanton Drew)

Week Week Week Week Week Week Week Week Week Week Week Week
1 2 3 4 5 6 7 8 9 10 11 12
Year 1
and Lz Measurement: | Problem Solving ant Measurement Consolidation
Year2 | position Efficient Methods and Investigations
and Time Y1: Weight and Volume
Direction Y2: Mass, Capacity and
Temperature
Year 3 Consolidation
and Number: Measurement: Statistics Geometry:
Year 4
Decimals (including Money) Time Propertiesof Shape
(including Y4 Position and Direction)
Year 5 Geometry:
and Geometry: o Year 6 SATs Investigations and Consolidation
Position
Year 6 and
Properties of Shap€g pirection
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SCIENCETENT

Our shared vision ¢ I6..and Sha Cu Subject Expertis€

the Principles for Our science curriculum aims to prepare Understanding of:
good teaching and children for the wider world. We strive to

ensure that the lessons we deliver achieve scientific concepts
the three aims of the science national misconceptions
curriculum so that pupils understand the
Science teaching in science and have the skills to engage wit. vocabulary
the knowledge and recognise where it fits . PSRy
our trust is great in the Widgr world. Wegbelieve in the - working scientifically
when... curious child and encourage our children to PCK
ponder, ask questions and find out answers
to big questions for themselves, reflecting
on that which they have discovered. The
knowledge they acquire is deepened
through the use of essential scientific Systems
enquiry skills. We believe that through
working scientifically our children will have
a greater depth of understanding of the Medium term plans
Working knowledge and will be the scientifica Knowledge organisers
Scientifically literate adults of ti@Suture

learning in science.

Curriculum map

: Support and challenge
Understanding the (Differentiation through
different types of questioning- Bloom's)

enq.uwy : Assessment and Tracking
Progression of skills TAPs

Asking questions
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Year Autumn Term Spring Term Summer Term
Term 1 Term 2 Term 3 \ Term 4 Term 5 Term 6
Year A | Animals incl. humans Everyday materials Plants Seasonal changes
Y1l
objectives 1 Human sense organs 1 Properties of wood, plastics, glassetal, water and rock 9 naming plants and trees 9 The 4 Seasons
T Identifying the 5 vertebrate groups I structure of plants / trees 1 Seasonal weather
1 Identifying herbivores, carnivores and omnivores 9 Seasonal day length
Seasonal changes (to run over the year and culminate in full coverage in Summer Term 6)
Year B | Animals incl. humans Uses of everyday materials Plants Living things & Habitat
Y2
objectives 1  Animal offspring 1 Properties and uses of materials. 9 Seeds and bulbs. 1 Living, dead & notiving
1  The basic needs of animals 1 Changing the shape of solid objects 9 The need fowater, light and 1 Habitats
1 Human health; diet, exercise and hygiene warmth 9 Simple food chains
Year A | Animals incl. humans Light Rocks Forces & Magnets Plants
Y3
objectives 1  Human nutrition 1  Seeing things 1 Types ofock 1  Friction I  Structure & function
1  Skeletons & muscles 1  Eye protection 9 Fossils Magnets & magnetic 1  Plant growth& reproduction
1 Reflections 9 The soil forces 1  Water transport
1  Shadows
Year B | Sound Electricity States of Matter Animals incl. humans Living things &Habitat
Y4
objectives 1 Vibrations and sources of 1  Appliances 1  Solids, Liquids & Gases 1  The digestive system 1  Grouping living things
sound bl Insulators & conductors Changing state with temperature 1 Teeth 1 Classification keys
1  Pitch patterns 1  Single loop (series) circuits | 1  The Water Cycle 1 Food chains 1 Changing environments
1 Volume patterns 1  Switches, lights, buzzers
Year A | Animals incl. humans Earth in Space Properties and Changes of materials Electricity Living things & habitat
Y5/6
objectives I  The circulatory system 1  Heliocentric model 1 Dissolving, separating, filtering, evaporating 1 Voltage f Classification system
1  Transportation of nutrientsin | § a22y Qa 2NbA{l |1 Reversible/irreversible changes 1 Symbols
the body 1 Day anchight 1  Properties of materials 1  switches
1  Healthy bodies
Year B | Evolution Light Forces Living things &habitat Animals incl. humans
Y5/6
objectives 1 Fossils 1 How we see 1  Gravity 1 Life cycles 9 Changes in humans
I  Offspring and variation 1 Reflections 9 Friction 1  Reproduction in plants and
1 Adaptation and evolution 1 Shadows 1 Levers, gears and pulleys animals
Science LTP

Note for StantorDrew:Year A (2020/213nd Year B (2021/2®ecause of mixed year groups

Note for Bishop Sutton: Y5 and (66ly)will follow Year A in 2021/2then revert to single year groupgan from 2022
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HISTORWTENT

Historical

Mindsets

Curiosity
Questioning

Thinking
critically

Historical Roficiency
Engage in historical enquiry
Knoweldge of:

- People, events, situations and
developments

- Chronology and characteristic
features

- Historical terms

-Oragnise and communicate
findings
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We provide a higlguality history
education to help pupils gain a coherent
1y26f SRIS I YR dzy RS NE
past and that of the wider world. It
AYyaLANBa Lzt aQ Odz

about the past. Teaching equips pupils to

ask perceptive questions, think critically,
weigh evidence, sift arguments, and
develop perspective and judgement.

History helps pupils to understand the
O2YLJX SEAuUEe 27

LIS 2 L) S
of change, the diversity of societies and

relationships between different groups,
as well as their own identity and the
challenges of their time.

Subject Expertise
Understanding of:
Evidence

Interpretations
Cause and consequence
Continuity and Change

Similarity/difference
Significance

Systems
Medium term plans
Role of TAs
Support and challenge

Retrieval of prior
learning

Assessment and
tracking




HistoryLTP

Year Autumn Term Spring Term Summer Term
Term 1 \ Term 2 Term 3 \ Term 4 Term 5 | Term 6
Year 1 What toys did our Grandparents play with? The Great Fire of LonddA ¢ 6 Sep 166&D) How has Bishop Sutton/Stanton Drew changed
1. How long ago did our grandparents play with the 1. Where and when did the Great fire of London talf 1. When was our school built?
toys? place? 2. What was it like here 10 years ago?
2. What toys did our grandparents play with? 2. Why did the fire spread so quickly? 3. What was it like here 50 years go?
3. Whatbooks did our grandparents read? 3. How did the people try to put out the fire? 4. What was it like here 100 years ago?
4. How have toys changed in the 20th century? Hq 4. How long did the fire last? 5. What was it like here in Victorian times?
are they the same? 5. Who was Samuel Pepys and what can we learn| 6. How has theschool/ area changed? How is it the|
5.  Which toys are the best and why? from him? same?
6. Old or new? How can we tell? 6. How has the Great Fire of London aféetlife
today?
Year 2 The Gunpowder Plot (5 Nov 168b) Comparing the lives of 2 significant individuals: | Isambard Kingdom Brungl. 19/4/1806¢ d.
1. Why do we celebrate Bonfire Night? Mary Seacoleb. 23/11/1805¢ d. 14/5/1881)and 15/9/1859) includingthe Clifton Suspension Bridge
2. Who was Guy Fawkes? Florence Nightingalg. 12/5/1820¢ d. 13/8/1910) (opened B64AD)
3. What was The Gun Powder Plot? 1. Who was F|Orence N|ght|nga|e and When d|d Shf 1. Who was Brunel and when did he live?
4. What went wrong with the Plot and how do we live? 2. Why do we remember Brunel?
know? A o A 2. How successful was Florence Nightingale at Scy 3. How did he build the Thames Tunnel?
5. 2Ke R2 84S WwSYSY BE NE v Hospital? 4. What problems did Brunel face when designing
b2@dSYoSNDK 3. Who was Mary Seacole and when did she live? the Great Western Railway?
6. How do we celebrate Bonfire Night today? 4. How did Mary Seacole improve the lives of soldi¢ 5. Why was the SS Great Britain so important?
during the Crimean war? 6. What is so spectacular about ti@ifton
5. What are the similarities and differences betwee Suspension Bridge?
Florence Nightingale and Mary Seacole?
6. How were their beliefs different to other nurses a
that time?
Year 3 The Stone Age (2.6 million years ago to 3308 B| Ancient Egyp8100¢ 30BCE Ancient Greec800¢ 146 BCE

How do we know about life in the Stone Age?
Which animals lived during the Ice Age?
What were the different periods of the Stone Age
What was life like in a Stone Age settlement?
How did the Bronze Age change how people live
Who were the Celts and why did they use iron?

o0 WwWN R

1. Why was the River Nile so important to Ancient
Egyptians?

2. What was the structure ohncient Egyptian
society?

3. What was life like for Ancient Egyptians?

4. What did Ancient Egyptians believe about life aft

death?

Discover how the Egyptians built the pyramids.

o

6. How do we know so much about Tutankhamun?

How wasAncient Greece organised?

What was the Golden Age in Greece?
What did the Greeks believe?

Who were the Ancient Greek philosophers?
Why was Alexander so great?

Discover how our lives today have been
influenced by the Greeks?

ok wdE
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Year 4 The Romang7 BCE 476 AD The Anglo Saxonsid Scot149;1066 AD The Viking§93¢ 1066 AD
1. How did the Roman Empire become so powerful 1. How do we know about the Anglo Saxons? | 1. Why did the Vikings invade Britain?
2. How did the Romans conquer Britain? 2. Why did Vortigern make a deal with the Ang| 2. What happened at Lindisfarne in 793?
3. Why did Boudicca lead a revolt against the Saxons? 3. Why did Alfred sign a treaty with Gurthum?
Romans? 3. What was life like for the Anglo Saxons? 4. How did the Vikings travel and were they the firs
4. How did the Romans change Britain? 4. What did the Anglo Saxons believe? Europeans to discover the Americas?
5. What did the Romans believe? 5. What was the heptarchy? 5. Who were the Nors&ods?
6. Why did the Romans leave Britain? 6. How did Alfred the Great protect the Anglo | 6. Did King Canute try to stop the tide from coming
Saxons? in?
Year 5 The Benin Kingdorh180¢ 1897 AD Medieval and Tudor MonarcHst58¢1603 AD The Industrial Revolution and Vicians
1. How did the Benin Kingdom begin? 1. In 1066, who was the rightful heir to thertne? 1760¢1840 AD
2. What was life like for the Edo people in the Benil 2. What happened at the Battle of Hastings? 1. What were the key features of Victorian society?
Kingdom? 3. Who was responsible for the death of Thomas | 2. In the Industrial Revolution, whatere living
3. How were trade links established by the people? Becket? conditionslike for families? What was life like?
4. What gooddlid the people trade? 4. Who was the worse King: Richard or John? 3. How did working conditions change during the
5. What led to the Civil war in the 1700s? 5. Why did Henry VIl initiate the Reformation? Industrial Revolution?
6. What was the Transatlantic Slave Trade? 6. 21 & 9ftAT I 0oSGK L WosSH | |4 Whatinventiongevolutionisedhe lives of British
7. Why did the British colonise Benin and what imp people?
did this have? 5. What impact did Brunel have on the Victorian Er.
6. Could include a question about the changing poy
of monarchs: How did Queen Victoria change lif¢
for British people during her reign?
Year 6 World War Il The Windrush Generatiot948¢1970 AD
1 p1939¢ 2 Sepl945 AD Civil Rights and the Bristol Bus Boyd&63 AD
1. Was the Second World War inevitable? 1. What was the United States of America like in th
2. How did Britain prepare for war and what was thi 1950s?
phoney war? 2. Why did Oliver Brown take the Board oiueation
3. Was the evacuation of Dunkirk a victory or to the Supreme Court?
disaster? 3. Why did Rosa Parks NOT give up her seat on th
4. What was the Battle of Britain? bus?
5. Was DDay an important factor in determining the 4. 2 KIFG gFa 5N al NIAyYy [ dzi
end of WW2? 5. What was the influence on the UK and what wag
6. How did the Second World War end and what w; the Bristol Bus Boycott?
its legacy? 6. What do you imagine it would have felt like if yoy
had beerone of the 492 migrants who travelled t
Britain on the Windrush?
7. Why did the Windrush Generation come to Britai
8. What is important abouthe Black Lives Matter

Movement?
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GEOGRAPHNTENT

Geographical Geographical skills

Mln(-ise-ts We provide a Geography curriculum whic including:
Curiosity inspires in pupils a curiosity and fascination -
: . : Map skills
Enquiring ab_out the world and its peop!e _that will remain _
with them for the rest of their lives. Teaching Field Work
Looking for links equips pupils with knowledge about diverse .
g. . places, people, resources and natural and human Digital technology
Questioning environments, together with adeep Observing
dzy RSNR Ul YRAY3I 2F UKS 9F
human processes. As pupils progress, their
growing knowledge about the world should help
them to deepen their understanding of the
interaction between physical and human
processes, and of the formation and use of
landscapes and environments. Pupils will use
Geographical proficiency their Geographical knowledge, understanding Medium term plans
Ability to locate places in and skills to explain how the earth's features at Role of TAs
the world different scales are shaped, interconnected ang
Knowledge of: change over time. Support and challenge
-Their locality, the UK and Retrllgg;’:lrlliggprlor

the wider world
-Characteristics of human Assessment and
tracking

and physical features

Systems
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GeographyL TP

Year Autumn Term Spring Term Summer Term
Term 1 \ Term 2 Term 3 \ Term 4 Term 5 \ Term 6
Year 1 WeatherPatterns Continents, oceans and compass points Physical and human features
1. What are the different types of weather? 1. What are the 7 continents of the world and 1. What is a physical feature?
2. What are the seasons and how do they char where are they located? 2. What is a human feature?
in the UK? 2. What are the 5 oceans of the world and whe 3. How can | plot human and physical features
3. What is the weather like through different are they located? a mag?
seasons? 3. What are the 4 main points of the compass? 4. How can | describe the location of features ¢
4. How does the weather change from dayday 4. Where is the Equator and thidorth and South a map?
in the UK? Pole?
5. Where are the hot and cold places on Earth’
Year 2 Fieldwork and local study Countries and capitals Geographical differencg€anning, India)
1. What are fieldwork skills and how do they he 1. In which continent is the UK and where is it i 1. Where is the UK and where is India on a wo
me to be a good geographer? the world? map?
2. How do we recognise landmarks, human an| 2. Which countries make up the UK and where 2. What is the weather like in India and how is
physical features on an aerial map? arethey located? this different to the UK?
3. How do we use a simple map and basic 3. What are the capital cities of the countries of 3. What are the human and physical features o
symbols Ina key? the UK and where are they located? BS and SD and Chew Valley?
4. What basic symbols can we create to make 4. What are the names of the seas that surrour| 4. What are the physical features of Canning a
key for a map? .
5. How can we use compass directions to the UK anq where are they Iocated? how are they different to the UK? .
navigate around simple maps? 5. What is gnlque about each country in the 5. What are the hyman features of India and
United Kingdom? how are they different to the UK?
6. Where are Bath an8ristol and what is specia 6. What are the similarities andifferences for
about theirlocation? children living in BS and SD and Canning?
Year 3 Villages, Towns and Cities Mountains, volcanoes & earthquakes Water, weather and climate

1.

What is a settlemenandare there different
types?

What affects where people live?

Where the key cities of the United Kingdom
and what are their populations?

What are the key features of some UK cities’
Where are the counties of the Soutlest?
How is laneused in different cities?

1. What is the earth made of?

What are mountain fold made of?

How are volcanoes made?

How does amarthquake occur?

What happens when an earthquake erupts?
What is the earth made of?

o0k wN

1. 2KSNBE Aa 91 NIKQa gl i
What is the water cycle?

What makes up the weather?

Why does it rain?

Why does the UK have wild weather?

Whyisthes 2 NI RQa 6 S (i KSNJ

ok wN
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Year 4 Rivers Europe andMigration Natural resources
1. 2KSNB INB GKS 62NIRQ 1. How many countries are there in Europe and 1. 2KSNB NB GKS g2NIRQ
2. How do rivers help shape the land? where are they located? 2. How has the use of natural resources
3. What landforms can rivers create? 2. How can we compare the countries of Europ changed?
4. Why are rivers important to people? 3. Where are the capital cities of Europe and 3. What resources does Chile have?
5. Why is theRiver Severimportant? what are they like? 4. What resources does the UK have?
6. What happens when a river floods? 4. What is migration? 5. How does resource exploitation cause
5. What is a refugee? problems?
6. How will climate change affeatigration? 6. What is the circulaeconomy?
Year 5 Slums Biomes Energy and sustainability
1. Whatis a slum? 1. Whatt NB GKS 9 NIKQ&a o 1. What is sustainability?
2. Why do slums develop? 2. What affects biomes and ecosystems? 2. How do we produce energy?
3. What is life like in a slum? 3. What biomes are located between the Tropig 3. How do we produce energy?
4. How can we use-figure grid references to of Cancer and Capricorn? 4. How does Curitiba compare to Bristol?
locate features of slums? 4, ¢dzy RN} = ¢ A3Il FyR {1} 5. How does Freiburg compare to Curitiba and
5. What challenges do people face living in FYR ¢KIFGQa RAFFSNByI Bristol?
slums? 5. How will climate change impact biomes? 6. Whatis the time in Cuilia, Freiburg and
6. How can life in slums be improved? 6. How can we use figure grid reference to Bristol?
locate biomes? 7. What does the future hold?
Year 6 Local fieldwork Population Globalisation
1. Why do fieldwork? 1. Where are all the people? 1. What is globalisation?
2. What tools do geographers use? 2. Why does population change? 2. How has globalisation changed the way we
3. What tools do geographers use? 3. What is a population pyramid? communicate?
4. How do geographers collect data? 4. What challenges can a growing population 3. How does globalisation effect trade?
5. How do geographers present their data? present? 4. What does globalisation have to do with
6. What dogeographers davith their data? 5. What challenges can an aging population fashion?
present? 5. What does globalisation have to do with fooq
6. How do we feed the planet? 6. Where will globalisation lead us?

Footnote:Bath has twinning links to Aen-ProvencgFrance) Alkmaat(Holland)and BraunschweifGermany) andKaposvar (HungaryChew Vallewlso has links to Vern
sur-Seiche, near Rennes (France)

Bristolhas twinning links t@®ordeauxFrance) Hannover(Germany, Porto (Portugal) Thilisi(Georgia), Puerto Morazan (Nicaragugjra (Mozambiquednd Guangzhou

(China)
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MUSIAONTENT

Musical Mindsets
Enjoyment
Creativity
Confidence
Curiosity

Musical proficiency
Progression of
knowledge and skills
Knowledge of:
The inter-related

dimensions
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Music intent

‘We provide pupils with a high-guality music
curriculum to help them gain a firm
understanding of what musicis through
listening, singing, playing, evaluating,
improvising and composing across a wide
variety of historical periods, styles, traditions,
and musical genres. Our curriculum develops a
curiosity for music, as well as an

understanding of the importance of all types of
music. We are committed to ensuring children
understand the value of music in the wider

community, and are able ta use their musical
skills, knowledge and experiences to involve
themselves in music in a variety of different
contexts. We provide children with a wide
range of opportunities to experience live
music including performances, concerts and
visiting musicians

ubject experti
Controlled use of
voice and
instruments.
Confidence in

performing, listening,

evaluation,
improvising, singing
and composing.

Systems
Retrieval of previous

learning.
Charanga scheme
First access music
programme
S5ing up
Assessment and
tracking




CHARANGA CURRICULUM OVERVIEW

R

OVERVIEW &
PLANNING

L

OVERVIEW &
PLANNING

TEAR

2

OVERVIEW &
PLANNING

3

OVERVIEW &
PLANNING

a4

OVERVIEW &
PLANNING

S

OVERVIEW &
PLANNING

6

OVERVIEW &
PLANNING

e e R R BTN

1,2, 3, 4 5 6

Hey “ou!

1,2 3, 4 5 6

Hands, Feet, Heart

1,2 3, 4 5 6

Let Your Spirit Fly

1€)3 4 5 6

Mamma Mia

1,2, 3, 4, 5 6

Livin® On A Prauyer

1,2 3, 4 5 6

Happu

1,2 3, 4 5 6

My Stories

1,2 3. 4 5 6

Rhythm In The
Way We Walk and
Banana Rap

1,2 3.4 5 6

Ho Ho Ho

1,2 3.4 5 6

Glockenspiel

Stage 1

1,2 3.4 5 6

Glockenspiel

Stage 2

1, 2 3. 4 5 6

Classroom Jazz 1

1,2 3,4 5 6

Classroom Jazz 2

1,2 3.4 5 6

Everyone!

12 3 4 5 6

Our World

12 3 4 5 6

Big Bear Funk

12 3 4 5 6

Reflect, Rewind
and Replay

12 3 4 5

In The Groowve

1,2 3 4 5 6

Round And Round

1,2 3.4 5 6

our Imagination

1,2 3 4 5 6

Reflect, Rewind
and Replay

1.2 3 4 5

| Wanna Play In A
Band

1,2 3 4 5 6

Zoaotime

1,2 3. 45 6

Friendship Song

1,2 3 4 5 6

Reflect, Rewind
and Replay

12 3 4 5

Three Little Birds

1,2 3 4 5 6

The Dragon Song

1,2 3. 45 6

Bringing Us
Together

1,2 3 4 5 6

Reflect, Rewind
and Replay

12 3 4 5

Stop!

1,2 3 4 5 6

Lean COn Me

12 3 4 5 6

Blackbird

12 3 4 5 6

Reflect, Rewind
and Replay

12 3 4 5

Make You Feel My
Lowe

1,2 3 4 5 6

The Fresh Prince
Of Bel-Air

1,2 3. 4 5 6

Cancing In The
Street

12 3 4 5 6

Reflect, Rewind
and Replay

12 3 4 5

A MNew Year Carol

1,2 3 4 5 6

You've Got A
Friend

1,2 3. 4 5 6

Music and Me

12 3 4 5 6

Reflect, Rewind
and Replay

12 3 4 5




History of Music

Year & ESEGQSG 53988
TA E © ‘ EERB § © ® ©® ®
; Baroqu Early 20th Mid _ Cont -
Period rodte Century  20thc. o Porany
Other
Composers

:

07 Ben

Ihlmlmmm Iﬁ?mméd Mussic lF'i.amIm'ented [ | Grmm:.ne ;mmﬁl Recording IC':'“F‘E":‘I‘:‘:"T":'a':"@'"‘"‘3‘3ia
History ‘ ‘ - Erlegt ﬁn? of Fl_rst aeroplane B Neil Armstrong first
Tudor period onden Industrial Revolution flight 130 %%rann the moon
T ke | |
Columbus lands in Battle Gf ™ Victorian Era World War | World War Il
the Americas 14?2% | 1837-1901 1939 -1945
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MfL (FRENCHNTENTKS2 only)

MFL (French . '

Mindsets We provide aelevant, broad, vibrant and _ _
ambitious foreign language curriculum (French) Subject Expertise:

U2 L that inspires and excites our pupils using a wide . . :
Curiosity variety of topics and themes. The four language Spea_klng, “_Sf[enmg,
Fooundation for learning skills (speaking, listening, reading and reading, writing &
learning further writing) are taught and all necessary grammar is grammar knowledge
languages covered in an agappropriate way across KS2
classes. Children learn skills and grammatical Cultural knowledge
knowledge around age appropriate themes.
Teaching helps pupils to develop a genuine
interest and positive curiosity about foreign
languages. Pupils have the opportunity to explore
relationships between language and identity,
develop a deeper understanding of other
cultures and the world around them with a
better awareness of self, others and cultural Systems
differences.

MfL Roficiency: Language Angels
Read widely and often, easily, fluently .
and with good understanding Medium term plans
Acquire a wide vocabulary, and Role of TAs
Support and challenge

understanding of grammar
Appreciate the rich and varied Retrieval of prior learning
heritage and culture of France _
Assessment and tracking

Learn and understand how language
skills can be applied to a range of
languages.

27| Page



MfL (FrenchL. TP

(French LTP 2028S use single year groups/SD start with Y3 andl Y5

Autumn Term Spring Term Summer Term
Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 Additional units
Year 3 | Phonetics 1 & Animals (Les Fruits (Les Fruits)| Musical Little Red Riding |L Ol y X 0| Vegetables (Les
LQY £ SI N{Animaux) (E) Instruments (Les | Hood (Petit (E) Légumes)
French (E) Instruments) Chaperon Rouge Shapes (Les
6 WQI LILINS (E) or Ancient Britain Formes)
Francais) O0[ QI yOAS Salutations (Les
(E) Histoire de la Salutations)
Grand Bretagne)
(E)
Year 4 | Phonetics 2 & Family My Home Habitats Classroom Goldilocks (Boucl( At The Café (Au
Presenting myself (En Famille) (Chez Moi) (Les Habitats) (En Classe) RQhNJ 94 Cafeé)
(Je me présente) | (1) () () 0] Ours) or Tudors
() (La Maison Tudor
0)
Year 5 | Phonetics 3 & What is the date?| The Weather Clothes (Les Habitats (Les Olympics (Les
Do you have a (Quelle est la datg (Quel tempdait- | Vetements Habitats) or Jeux Olympiques
pet? (Astu un | dz2 2 dzNR Q| il?) () Romans (Les 0]
animal?) () () Romains)
() Q)
Year 6 | Phonetics 4 & Regular Verbs The Weekend (Le World War 1l (La | The Planets (Les | Me In The World | Irregular Verbs
At School (A (Les Verbes Weekend) Seconde Guerre | Plaretes) (Moi Dans Le (Les Verbes
[ Q9 02 f S| Réguliers) (P) Mondiale) or (P) Monde) Irréguliers
(P) (P) Habitats (Les (P) Healthy Lifestyle
Habitats) (Manger Et
(P) Bouger)

E¢ Early Languageglintermediate Languagd”¢ Progressive Language

Footnote: Bath has twinning links to A@r-Provence, Chew Valley also has links to MenrSeiche, near Rennes and Bristol is twinned with Bordeaux
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ART & DESIGINTENT

Artistic Mindset Art and Design Skills
Including:
Explore Our art and design curriculum is designed
to give all children the opportunity to painting, printing, textiles,
Compare : express themselves through different collage, 3D/sculpture &
artistic styles and forms. It is designed to digital media
be accessible to all abilities, enabling Use of col texture &
children to grow in confidence whilst 5€ Of ColoUr, texture
developing their own skills, creativity and e
individuality as an artist. Children learn to Use of a variety of
observe work from different artists, medium & technigues
designers, craft makers and architects
from a range of different periods and
cultures (including those in their own

Sketching, drawing,
Experiment

Evaluate

locality), developing their own views and
using this to inspire and develop their own
artwork.

*Systems
=Artistic Proficiency

*Medium term plans,
*Choose tools and

medium deliberately for el

effect *Support and challenge,

*Use techniques with

*Retrieval of prior learning,
increasing accuracy

*Assessment & tracking
*Explore and analyse their

own & other's works
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Art & Design LTP

Autumn Term (T2 T2)

Soring Term (T3 & T4)

Summer Term (T5 & T6)

Y1| 3D Art- Nature Sculptures & Clay Tiles Textiles & Collageweaving, sewing, layering, Buildings using line and shapdrawing, pastel and
Inspirational ArtistAndy Goldsworthy silhouettes paint
Inspirational ArtistRita Greer Inspirational ArtistLS Lowry
(History Great Fire dfondon Link) (Geography Local Area Link)
Y2 | Autumn Art- printing with objects & mono printing | Abstract Art using Colour & Ligedrawing, pastel and Portraits and selportraits - drawing, charcoal,
Inspirational ArtistWilliam Morris paint painting and digital media
(History Fireworks & Seasofat) Inspirational Artiss: Mondrian & Kandinsky Inspirational Artist: Van Gogh, GiuseppArcimboldo
(Maths Line and Shape Link) (History Brunel Link)
Y3 | Human Bodies and Facesdrawing, pastel and digita]| Masks- drawing, 3D sculpture and painting Flowering Plants and Treeslrawing and painting,
media Inspirational ArtistKimi Cantrell shades and tones & Clay
Inspirational Artiss: Julian Opie, Frida Kahlo, Egyptian Masks Inspirational Artiss: Van Gogh & Paul Cummins
Clementine Hunter (History Egyptian Art Link) (Science Plants Link)
(Science human body Link)
Y4 | 3D Art Mosaic, Papier Mache & Clay Textilesq weaving & batik People and Placesdrawing, painting and
Inspirational ArtistAntonio Gaudi Inspirational Artiss: Dawn Delver & Margaret Storer| watercolour, pointillism
(History Romans Link) Roche
(Saxon Link) Inspirational Artiss: Seurat &Signac
Y5 | Textiles- block printing, silk screen and muléyer Architecture & perspectivedrawing, pen and ink Landscapeg drawing and paint, use afiew finders,
prints Inspirational ArtistShaun Tan proportion, scale
Inspirational Artiss: Andy Warhol & William Morris | Comic book art
(Geography Amazon Animals Link) Inspirational Artist: Rousseau, Monet & Constable
(Geography Biomes Link)
Y6 | Space; drawing, pastel, digital art, mixed media Surrealisnt, drawing & imaginative art (own choiceg Street Artg paint, pastels and digital art

Inspirational Artiss. Peter Thorpe & Julie Perrot
(Science Space Link)

of medium)
Inspirational Artiss: Dali, Picasso & Magritte

Inspirational Artist: Banksy & Lady Pink
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DESIGN & TECHNOLORVYENT

Artistic Mindset

2oz Our design and technology curriculum is Design Technology Skills
Experiment designed to provide children with creative Including:
Compare opportunities to design, make and evaluate researching, evaluating,
Evaluate / products using a range of materials including planning, designing, making
textiles, woodwork and electrical circuits. This prototypes, refining,
skills acquired within design technology selecting materials, cutting.
lessons draw upon those learned in other SEREEEE
areas of the curriculum, such as maths and
science, enabling them to build on previous
experience in the classroom. Children also
develop life skills through food technology as
part of a healthy lifestyle by learning about
where food comes from, different ingredients
and how to bake and cook using safe
techniques.

*Artistic Proficiency

*Choose tools and medium

) *Systemns
deliberately for effect _ \ y *Medium term plans,

*Use techniques with increasing *Role of TAs,

accuracy *Support and challenge,

+Explore and analyse their own

and other's works, refine and
improve designs *Assessment and tracking

*Retrieval of prior learning,
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Design & Technology LTP

T1 & T2 (Autumn)

T 3 & T4 (Spring)

T5 & T6 (Summer)

Food Tech

(minimum offer)

Y1

Textiles Sewing a simple puppet

(History Toys Link)

Flying Kites

(Geography Weather Link)

Moving Insect Ptares¢ pins, pivots and
levers
(Sciene Habitats Link)

Make a fruit salad

Y2

Textiles sewing a Christmas decoratio

Making vehicles with moving wheels
including use of construction kits (eg
YOQbSEZ [ S320

Making animal homes from everyday
objects and materials

(Science Materials and livirigings and
habitats Link)

Make a mini pizza

Y3

Making light up signs recycled
materials and circuits
(Science Light/Electricity Link)

Photo frames from cardboard and woo

Moving story books pins, pivots, levers
flaps

Make a sandwich

Y4

Bridges- cutting, joining and
strengthening

(Geography Rivers Link)

Textiles sewing a pencil case or purse

(History Saxons Link)

Moving in®cts and creatures
pneumatics

(Science Habitats Link)

Make biscuits

Y5

Lighthouseg building tall structures

(Science Light Link)

Textiles sewing and decorating a
cushion

Moving Toys axels, wheels and cams

(History Victorians Link)

Make bread

Y6

Shelters and Structures

(History WW2 Link)

Fairground rides and games

(Science Forces Ligkevers gears and

pulley9

Props and set building for performance
¢ recalling and using skills independen

(Optional)

Make soup/smoothies
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Computing Intent

Computing
Mindsets
Exploration
Questioning
Thinking critically
Thinking logically
Creativity

Computing Poficiency

Computational exploration and
creativity

Knoweldge of:

- computing systems and
networks

- data and information

- computer science
(programming)

- creating media
- online safety
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A highquality computing education equip
pupils to use computational thinking and
creativity to understand and change the

world. The core of computing is computer

science, in which pupils are taught the
principles of information and computation,
how digital systems work and how to put this
knowledge to use through programming.
Building on this knowledge and
understanding, pupils are equipped to use
information technology to create programs,
systems and a range of content. Computing
also ensures that pupils become digitally
literate ¢ able to use, express themselves and
develop their ideas through information and
communication technology; at a level
suitable for the future workplace and as active
participants in an ever evolving digital worlg

Computing Skills and
Expertise

- design and create content
- develop programming
- solve problems
- reason and explain
- analyse and compare

Systems
LTP map
MTPs

Teach Computing
Scheme

Support and
challenge
Building on prior
learning




Computing LTP

T1 T2 T3 T4 T5 T6

Y1 Computing systems Creating medi&A Digital | Programming AMoving | Data and information | Creating media Bigital | Programming B
and networks painting a robot Grouping data writing Programming
Technology around us | (1.2) (1.3) (1.4) (1.5) animations
(L.1) Choosing appropriate tool{ Writing short algorithms | Exploring object labels, Using a computer to (1.6)
Recognising technology ir| in @ program to create art| and programs for floor then using them to sort | create and format text, Designing and programming
school and using it and making comparisons | robots and predicting and group objects by before comparing to the movement of a character|
responsibly with working nondigitally | program outcomes properties writing nontdigitally on screen to tell stories

Y2 Computing systems Creating mediaA Programming ARobot | Data and information | Creating medieB Programming B
and networks Digital photography algorithms Pictograms Making music Programming quizzes
Information technology | (2.2) (2.3) (2.4) (2.5) (2.6)
around us Capturing and changing | Creating and debugging | Collecting data in tally Using a computer as a tog Designing algorithms and
(2.1F digital photographs for programs, and using charts and using attributeg to explore rhythms and programs that use events to
Identifying IT and how its | different purposes logical reasoning to make| to organise and present | melodies, before creating | trigger sequences of code to
responsible use improves predictions data on a computer a musical composition make an interactive quiz
our world in school ah
beyond

Y3 Computing systems Creating mediaA Programming A Data and information | Creating medidB Programming B
and networks Stopframe Sequencing Branching Desktop Events and actions
Connecting animation sounds databases publishing in programs
computers (3.2) (3.3) (3.4) (3.5) (3.6)
(3.1) Capturing and editing Creating sequences in a | Building and using Creating documents by | Writing algorithms and
Identifying that digital digital still images to blockbased programming| branching databases to | modifying text, images, programs that use a range of
devices have inputs, produce a stogirame language to make music | group objects using yes/n{ and page layouts for a events to trigger sequences
processes, and outputs, | animationthat tells a story questions specified purpose actions
and how cvices can be
connected to make
networks

Y4 Computing systems Creating mediaA Programming A Data and information | Creating medieB Programming B

and networks
The
internet

(4.1)

Recognising the internet g

a network of networks

Audio

editing

(4.2)

Capturing and editing
audio to produce a

podcast, ensuring that

Repetition
in shapes
(4.3)

Using a textbased
programming language to
explore countontrolled

Data
logging
(4.4

Recognising how and why
data is collected over time

before using data loggers

Photo

editing

(4.5)

Manipulating digital
images, and reflecting on

the impact of changes ang

Repetition

in games

(4.6)

Using a bloclbased
programming language to
explore countontrolled and
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including the WWW, and
why we should evaluate
online content

copyright is considered

loops when drawing
shapes

to carry out an
investigation

whether the required
purpose is fulfilled

infinite loops when creating g
game

Y5 Computing systems Creating mediaA Programming A Data and information | Creating medieB Programming B
and networks Video Selection in Flatfile Vector Selection
Sharing editing physical computing databases drawing in quizzes
information (5.2) (5.3) (5.4) (5.5) (5.6)
(5.1) Planning, capturing, and | Exploring conditions and | Using a database to order| Creating images in a Exploring selection in
Identifying and exploring | editing video to produce a| selection using a data and create charts to | drawing program by using| programming to design and
how information is shared| short film programmable answer questions layers and groups of code an interactive quiz
between digital systems microcontroller objects

Y6 Computing systems CreatingmediaA Programming A Data and information | Creating medicB Programming B

and networks
Internet
communication
(6.1)

Recognising how the
WWW can be used to
communicate and be
searched to find
information

Webpage

creation

(6.2)

Designing and creating
webpages, giving
consideration to copyright
aesthetics, and navigation

Variables

in games
(6.3)

Exploring variables when
designing and coding a
game

Introduction to

spreadsheets

(6.4)

Answering questions by
usingspreadsheets to
organise and calculate
data

3D
modelling
(6.5)

Planning, developing, and
evaluating 3D computer
models of physical objects

Sensing

(6.6)

Designing and coding a
project that captures inputs
from a physical device

*Networks are not part of the key stage 1 national curricufomcomputing but the title is used as a strand across primary.
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PSHE

Intent

Personal, Social and Health Education (PSHE) enables our children to become healthy, independent and responsible naigierd loé sntent of our PSHE curriculum
isto deliver a curriculum which is accessible to all and that will maximise the outcomes for every child so that they knowwmerdger more and understand moré.
aims to help them understand how they are developing personally and socially, and taekig®f the moral, social and cultural issues that are part of growing up. We
provide our children with opportunities for them to learn about rights and responsibilities and appreciate what it meana todmber of a diverse society. Our children
are enouraged to develop their sense of selbrth by playing a positive role in contributing to school life and the wider community. We aim to prepare children to be
global citizens now and in their future roles within a global community. We want to build & &8Htulum that incorporates the understanding of RSE, which enables
pupils to explore the complexity of the relationships they have now and to know how to be safe, preparing them to undamstdesielop healthy relationships in their
future lives.

Implementation

We use the Jigsaw scheme which is a clear and comprehensive scheme of work in line with the National Cuwiewlsenthe scheme and personalise it to meet the

needs of the childrenlt has 6 units, each lasting for half a term, progreé8divé o6 dzA f RAy 3 OKAf RNBy Qa € SFNYyAy3Is 4G GKSANI
Being Me in My WorldCelebrating Difference, Dreams and Goals, HealthyRd&gtionships and Changing Me.

Children have access to key knowledge, languagereahings in order to understand PSHE ase across the wider curriculunihe Scheme of work also includes links to
PSHE, British Values (BV), Spiritual, Moral, Social and Cultural (SMSC) and the langggensistently by all stafPEHE, BV and SI@ displays throughout school

reinforce the PSHE curriculuemabling children to make links)/hole school, Key Stage and class assenmdibesnake a link to PSHE, British Values and SM&Ce is a

clear and comprehensive RSE scheme of work within RSHE with the recommendations of teaching RSE in the National Curriculum. The teaching and learning of RSE
planned explicitly within each year group, using Jigsaw as a guide. Parents are informed of the cah&eRISE programme of waakid furthe support / clarification is

given if required.

Impact

We firmly believe that a meaningful PSHE curriculum is the key to children becoming confident, tolerant andmvaeltl adults.

Children can approach a range of real life situations and apply tkikg and attributes to help navigate them through modern life.

From exposure to a range of global issues and problems, children build up tolerance and a sense of responsibility gibbeirgtaen.

Children understand the different lifestyles thagople may live and be respectful and tolerant towards those leading different lives from themselves.
Children demonstrate and apply the British Values of Democracy, Tolerance, Mutual Respect, Rule of Law and Liberty.

Children demonstrate a healthy outlotdwards sclol ¢ attendance is abovaationalfiguresand behaviour is good.

Children achieve age related expectations across the wider curriculum.

Children develop positive and healthy relationship with their peers both now and in the future.

Children unlerstand the physical aspects involved in RSE at an age appropriate level and have positive body images.

As a resulof this childrerwill become healthy, independent and responsible members of a society who understand how they are developing pergbsadiably, and
give them confidence to tackle many of the moral, social and cultural issues that are part of growing up.
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PSHETP

Term 1: Being Me in My World

Term 2: Celebrating Difference (including amniilying)

Term 3: Drems and Goals
Term 4: Healthy Me
Term 5: Relationships

Term 6: Changing Me (includiRglationships, Health &ex Education)

Self-identity

Understanding feelings

Being in a classroom
Being gentle

Rights and responsibilities

Being part of a class

Consequences

environment

Choices
Recognising feelings

Rules, rights and
responsibilities

Responsible choices

perspectives
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Feeling special and safe

Rights and responsibilities
Rewards and feeling proud

Owning the Learning Charter

Hopes and fears for the year
Rights and responsibilities
Rewards and conseguences
Safe and fair learning

Valuing contributions

Setting personal goals
Self-identity and worth
Positivity in challenges

Rewards and consequences

Seeing things from others”

Identifying talents
Being special

Families

Where we live

Making friends
Standing up for yourself

Similarities and differences
Understanding bullying and
knowing how to deal with it
Making new friends
Celebrating the differences
in everyone

Assumptions and
stereotypes about gender
Understanding bullying
Standing up for self and
others

Making new friends
Gender diversity
Celebrating difference and
remaining friends

Families and their
differences

Family conflict and how to
manage it (child-centred)
Witnessing bullying and how
to solve it

Recognising how words can
be hurtful

Giving and receiving
compliments

Challenges
Perseverance
Goal-setting
Overcoming obstacles
Seeking help

Jobs

Achieving goals

Setting goals

Identifying successes and
achievements

Learning styles

Working well and celebrating
achievement with a partner
Tackling new challenges
Identifying and overcoming
obstacles

Feelings of success

Achieving realistic goals
Perseverance

Learning strengths
Learning with others
Group co-operation
Contributing to and sharing
success

Difficult challenges and achieving
suUCCess

Dreams and ambitions

New challenges

Motivation and enthusiasm
Recognising and trying to
overcome obstacles

Evaluating learning processes
Managing feelings

Simple budgeting

Exercising bodies
Physical activity
Healthy food
Sleep

Keeping clean
Safety

Keeping myself healthy
Healthier lifestyle choices
Keeping clean

Being safe

Medicine safety/safety with
househald items

Road safety

Linking health and happinass

Maotivation

Healthier choices

Relaxation

Healthy eating and nutrition
Healthier snacks and sharing
food

Exercise

Fitness challenges

Food labelling and healthy swaps
Attitudes towards drugs

Keeping safe and why it's
important online and off line
scenarios

Respect for myself and others
Healthy and safe choices

Family life
Friendships

Breaking friendships
Falling out

Dealing with bullying
Being a good friend

Belonging to a family

Making friends/being a good friend
Physical contact preferences
People who help us

Qualities as a friend and person
Self-acknowledgement

Being a good friend to myself
Celebrating special relationships

Different types of family

Physical contact boundaries
Friendship and conflict

Secrets

Trust and appreciation

Expressing appreciation for special
relationships

Family roles and responsibilities
Friendship and negotiation

Keeping safe online and who to go to
for help

Being a global citizen

Being aware of how my choices affect
others

Awareness of how other children
have different lives

Expressing appreciation for family
and friends

Bodies

Respecting my body
Growing up

Growth and change
Fun and fears
Celebrations

Life cycles — animal and human
Changes in me

Changes since being a baby
Differences between female and
male bodies (correct terminology)
Linking growing and learning
Coping with change

Transition

Life cycles in nature

Growing from young to old
Increasing independence
Differences in female and male
bodies (correct terminology)
Assertiveness

Preparing for transition

How babies grow
Understanding a baby's needs
Dutside body changes

Inside body changes

Family stereotypes
Challenging my ideas
Preparing for transition
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